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more nearly commensurate with the real
services of the teacher.
We must not lose sight either, in these
days of economic pressure, of the one golden
thread that runs always through the real
teacher's experience, the heartening satisfaction of knowing that in the great drama of
life and civilization the work of the teacher
stands out as one of the noblest of human
services and, while it may be the height of
civic ingratitude to use this motive as a shield
for the individual selfishness of those whom
the school benefits, let us not lose this compensation that, in the inventory of our life,
may yet call forth for us the "Well done,
thou good and faithful servant."
Now is the time of all times to enter the
profession of teaching. An expectant world
stands throbbing with new, thrilling problems, calling for strong, true, competent teachers to point to our bewildered people the
way of a sane, virile, and stable Americanism.
It is a challenge that should appeal to every
young man and young woman of ability who
ponders over the question, "What shall I do
with my life?"
It is the duty of every teacher and school
official to use his influence to induce as many
as possible of our high school graduates to go
into training for teaching. This problem
of the teacher shortage can not be solved by
teacher-training institutions alone, but every
teacher who wishes to save his profession
from collapse and every superintendent who
wishes to save his teaching force from disintegration must use his full influence to enlist the most capable of our high school graduates in teaching—the greatest field of service today for our Commonwealth.
In the words of Dr. W. C. Bagley,
"Western civilization hangs today in the balance. Every gain that the race has made is
threatened with destruction. Only a thin
line separates France and England and Italy
from the menace of barbarism. Upon our
nation may devolve the responsibility of
keeping the torch aflame. Upon the trained
intelligence, the clarified insight, and the disciplined will of our people in all likelihood
will depend the fate of the world in the decades that are to come. First, last, and all the
time it is an educational problem. It is your
problem and my problem, your duty and ray
duty. At no time in the history of our profession has the need for devoted, consecrated,

and united action been so imperative as it is
today. Let us stand shoulder to shoulder
with unbroken ranks and see the battle
through to glorious victory."
Samuel P. Duke

II
THE TREND OF EDUCATIONAL
PRACTISE AND IDEAS AS INDICATED AT THE CLEVELAND
MEETING, FEBRUARY
23-28
No good teacher questions the importance
of knowing what are the most prominent
present-day educational issues, the questions
that are receiving most attention from educational leaders. The conferences of the National
Educational Association, including addresses,
discussions, general conversations, and commercial exhibits, form one of the best means
of detecting the strongest and newest educational tendencies.
In this article there will be pointed out
what seems, judging by the Cleveland meeting in Febraury, to be the trend in professional discussion and practise. Certain important topics that appeared on the official
program have been discussed for years and
do not reveal any new phases. Such topics
will not receive any attention in this review.
1. One of the developments in method
that is growing rapidly in favor is known as
visual education, which might mean a number of things, but which refers chiefly to the
use of motion pictures in education. Visual
education was made prominent at the Cleveland meeting by three principal means: the
Department of Visual Education was given
a regular place on the program; the Society
for Visual Education distributed circulars
and was active in other ways; and the numerous commercial enterprises displayed motion
picture machines and projection lanterns at
Exhibit Hall.
This method of instruction has much of
value in it that should be understood and
used in educational practise; but it is easy to
be misled by the claims of the ardent supporters of visual education. One is reminded
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of the wave of enthusiasm that swept over
teachers more than a generation ago when
object teaching was hailed as a great discovery. But the devotees of object teaching
finally realized that a learner could gaze at an
object with perfect immunity to his ignorance.
An object has educational value for an individual only when it is involved in his vital
experience. Looking at objects did not prove
a panacea for ignorance, nor is looking at a
motion picture a magical get-wise-quick device.
Both objects and motion pictures are of importance in teaching, but they must be used
by the learner in some real problem situation. A teacher who understands the fundamental principles of his work, who
knows
what
real methods are, can
use visual devices to advantage; but such
equipment in the hands of an untrained or
wrongly-trained teacher becomes a harmless
toy or a waste of time and money.
Another danger in the use of motion pictures is to substitute a picture where it is
easier and better to use the reality.
For
example, one educational reel shows the refraction of light by an ordinary lens, which
can easily be verified by the pupil himself
with the use of inexpensive apparatus.
It
is much better for students to carry out experiments with actual materials in the field
or laboratory than to sit quietly in their
seats and watch similar processes on the
screen. Visual education is an aid to good
teaching, but not a substitute for it. When
thought of and used as an improved pouring-in method, it is only a modern version of
the object lesson craze.
II. No phase of education was so promintent at the convention as that of mental tests,
standards achievement tests, and the practises that logically follow them. At regular
meetings, at dinners and luncheons,at informal
discussions, at publishers' exhibits, and elsewhere, these were in the foreground.
The
country is being flooded with various mental tests, and achievement tests. Printing
presses are kept busy turning out arithmetic
tests, reading tests, spelling tests, and other
tests of achievement, as well as tests of intelligence. The schoolman who is not conversant with this movement is living in a past
age, and those who are not using some form
of measurement of native ability and learning
are sailing without chart or compass. Since
ten years ago, when Thorndike published

[Vol. X. No. 3

his first scale for measuring handwriting,
the movement has gained ground, slowly at
first, then rapidly, until it is now sweeping
the country. The profession has taken a
large step forward in securing definite objective standards of intelligence and achievement. We should not, however, lose sight
of the limitations of this step.
The achievement tests tell us how far we
have gone in a certain direction, but do not
tell us how far it is desirable to go nor in
what direction we should go. We can find
out by the use of an addition test how well
a pupil adds, but we don't know by that process how well he should add. Since adding machines are now so commonly used, it is easy to
place too much emphasis upon skill in the addition of numbers. We must look elsewhere than
to psychological tests for answers to the questions, What subjects should a child be taught?
How much of each subject should be learned?
How thoroughly should certain mechanical
skill be learned? The objective tests do not
provide a method of treating the cases that
they enable us to diagnose. An intelligence
test will show that a child is a certain number of degrees above or below the standard,
but does not reveal what kind of method
should be used in teaching him. This fact
is pointed out, not because it is unknown to
educationists, nor because it in any way detracts from the recognized value of the tests,
but because there is danger that persons with
the little knowledge that is a dangerous
thing will tend to cast discredit upon the tests
by claiming too much for them. Our profession has gained much by intelligence and
achievement tests, but we should not forget
that additional means of progress are needed.
III. Opportunity classes, which are an
outgrowth of the diagnostic tests, and which
represent a relatively new movement, were
described and discussed in a number of departmental meetings. Many cities are now
passing through the experimental stage with
such classes, in which the children who are of
superior mental ability are enrolled.
For
the past ten or twelve years the agitation for
making the most of gifted children has been
growing, and is now becoming a prominent
feature of the administration of school systems. Teachers have too long spent their
time trying to teach a few stupid pupils
more than they have the capacity to learn,
and have neglected the most promising mate-
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rial in their schools. The many advantages
(and possibly a few disadvantages or dangers)
of the opportunity classes, as brought out in
the papers and discussions, can not be reviewed
and evaluated here.
The indication, however, was that everywhere the attempt
to "drive all the pupils abreast along the
highway of knowledge" will soon be abandoned.
IV. The participation of the National
Government in education is not a new issue,
but it is now receiving renewed attention.
The discussion on the topic at Cleveland was
divided into two parts, the two plans of organizing a national department of education.
One plan is embodied in the Smith-Towner
Bill, which provided for a Secretary in the
President's cabinet. The great majority of
the members present expressed their preference
for this plan. One of its chief advantages is
that the many educational activities of the
Government will thus be co-ordinated and
brought within one department. The tendency the past few years has been to form
many independent boards, divisions, committees, and bureaus, each with its separate
group of officers and independent of the
others. Instead of having one department of
of education we have many. The Federal
Board for Vocational Education illustrates
the folly of diversity. The very term "vocational education" is misused and misleading. It is misused because the Board was
formed to further industrial education, education in trades and various kinds of work
requiring less education than the professions.
Vocational education can not be identified
with industrial, because practically all education is vocational; it leads to some calling,
some work in life. The term is misleading
because it gives the impression that the Board
was created to foster all kinds of vocations,
whereas it was intended to encourage education of a certain type. Though involving
the expenditure of large sums of money and
using the time of high-salaried men, the
Board after several years of effort has proved
a practical failure. There are now before
Congress many bills for the creation of similar boards. A department of education, as
contemplated by the Smith-Towner Bill,
would put an end to such misdirected effort
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and expenditure as illustrated in the Federal
Board for Vocational Education.
It should not be overlooked, however, that
there was definite criticism of the plan projected in the Smith-Towner Bill.
It was
pointed out that the proposed Secretary
of Education, as a member of the President's
cabinet, could be changed at the will of the
President, which might endanger the carrying out of any consistent policy, and in addition to this danger the office created would
be under political influence.
The other plan of national organization
proposed was to form a national board of
education, or a commission whose members
should be appointed in about the same way
as the Supreme Court Judges. This view
gained but little following.
V. One of the newer ideas in educational practise is that the teachers of a
school system should have a voice in the educational policies of the schools.
This is
sometimes called democracy in school organization, and is a part of the recent change and
extension of the concept of democracy. With
political democracy extended to both sexes,
and industrial democracy advocated for labor,
we have democracy in school administration
for teachers. As schools are now organized,
there is nothing but absolutism from the
superintendent down to the pupils. The principals receive orders from the superintendents,
the teachers carry out the commands of the
principals, and the pupils are commanded by
the teachers.
There is no voting and no
government by the majority, any more than
there is in the army. Since the Cleveland
meeting was composed largely of superintendents, who for the most part regard the
new form of democracy in schools with disfavor, the amount of discussion on the topic
was not in proportion to its prominence in
educational thought. Superintendents do not
approve of schemes to weaken their authority, and claim that as the superintendent
must be responsible to the people for results,
his obligations must be accompanied with a
corresponding authority. Whether this form
of democracy will be anything more than a
temporary wave, can not now be foretold.
VI. Junior colleges are of three kinds:
private schools that are of higher grade than
preparatory schools, but can not do four years
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of college work; normal schools that do the
first two years of college work; and public
high schools that do two years beyond the
regular four-year high school course. This
junior college work in high schools is a part
of the reorganization of high schools that has
been going on ever since high schools were
begun. 1 he addition of two years at the
lower end of the course, forming the junior
high school, is the other part of the reorganization, but will not be dwelt upon here. As
a rule, public school men favor the junior
college plan, provided adequate teachers,
pupils, and funds are available, but think that
it should be organized with a separate iaculty, in a separate building, and distinct in
every way from the high school. Of course,
the two would be under the same board of
education and superintendent.
Some of the
chief advantages for the junior college are
that the students remain at home during the
first two years of their college course, which
reduces their expenses and gives them the advantages of parental influence during a critical period of their lives, and that larger
numbers will receive these two years of instruction because it is within easy reach. Of
course, only relatively large school systems
should attempt to organize junior colleges.
Those who oppose this kind of school claim
that it is inferior to the first two years in a
regular college. It is the purpose of this article only to draw attention to the growing
prominence of this form of instruction. Any
one who is interested in education will do
well to keep in touch with this development.
VII. A movement that was born in the
stress of war, that is young and strong, but
vague and indefinite in its boundaries, is
Americanization. Its meaning varies with persons, places, and times so as to include the
teaching of duties of citizenship, loyalty to
country, English to foreigners, literacy for all,
industry, thrift, skilled trades, good morals,
and nearly anything included in education
and civilization. The meaning of the term,
however, should be restricted to making good
Americans out of persons by two chief means:
(i) giving them an opportunity and incentive
to acquire the proper knowledge and use of the
English language and other elementary subjects, and (2) leading them to acquire the
right ideal of loyalty, patriotism, thrift, and
the like. At the Cleveland meeting three
sessions of a half-day each were devoted to
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the Americanization program, which covered
topics such as the Smith-Hughes Law, and
the Integrity of the Liberal College Course,
some of which seem to have a very remote relation to Americanization.
A number of other subjects were included
in the program, and received considerable attention, but for the most part they were of
the perennial variety, and do not represent
any new trend in American education at the
present time.
Although the agitation for
higher salaries to teachers is as old as the institution of the school, it has now a new impetus, and is the chief cause of the present
unusual shortage of teachers.
There was
nothing exceptional at the Cleveland meeting in the discussions of the time-honored
topics of physical education, moral education,
education in music, and the like.
George Frederick Miller

III
A FABLE FOR FATHERS
Once, in an ancient wood, so I am told,
Before the world had grown so wise and old,
There lived a wolf, famed for the deeds he'd
done,
And proud possessor of an only son.
Thought the fond father, with a parent's joy,
My deeds shall be outdone by this, my boy.
He must excel all animals; therefore
I'll have him taught all kinds of forest lore,
For I'm determined he shall be no fool.
I'll send him first to Master Fish's School."
And so young Master Wolf, that very day,
Was called, and lectured at, and sent away;
And Master Fish, the swimmer, undertook
His education in the old school-brook.
"Now," said the Master, "you will quickly
see
How easy is this process; just watch me."
One flop, and he was in the brook near by;
He turned upon young Wolf his glassy eye;
He swished his tail, and round and round he
spun;

